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Muse Machine 
• Muse Machine is a nationally recognized arts education organization in Dayton, 

Ohio. It annually serves 76,800 students and their teachers in 13 counties in central 
and southwestern Ohio and Kentucky. 

• Many of the schools served by Muse have diverse demographics, students from 
lower SES families, and some with limited English proficiency. 

• The mission of Muse is to change the lives of young people through the arts. 

• To help attain this mission, Muse Machine conducts an annual four-day institute 
with teachers from participating schools. 

 

The Institute 
The 2024 Summer Institute for Educators, Get in the Groove! Foundations for a Funky 
Classroom, along with Muse-sponsored, pre- and post-institute curriculum workshops, 
addressed key enduring understandings related to relevant contemporary issues: 
 
1. The arts can express and mirror a full range of human experience through the use of 

expressive language, music, drama, and visual symbolism.  
2. The arts can teach us to remain courageous and resilient in the face of conflict and 

disagreement. 
3. The arts can both reflect and challenge how we understand events and unlock 

deeper understanding through adaptation and exploration. 
4. The arts and humanities are deeply interdisciplinary and can provide teachers with 

numerous access points to their subject matter. 
5. Studying arts and humanities can help students to understand the world around 

them and how individuals operate within communities. 
 
The institute took place on July 15-18, 2024, at Metropolitan Arts Center, 126 N. Main 
St., and off site on Tuesday at Central State’s Dayton campus, 840 Germantown St. It 
was designed as a multi-year partnership with participating teachers and their schools. 
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About Funk, Dayton and Schools 
In the 1960s, a style of music called 
funk began to enjoy widespread 
airplay and success in the United 
States and remained popular 
through the ensuing decades. It 
influenced and fused with more 
traditional rock, pop, and jazz and 
contributed to rap and hip hop. It 
remains popular and influential 
today. 
 
This musical idiom has strong ties to 

the area served by Muse Machine. In fact, the success of funk was strongly propelled by 
a number of bands located in and around Dayton. These local roots of funk, along with 
its impact on American culture, have continued to be celebrated by the Funk Music Hall 
of Fame & Exhibition Center in Dayton. 
 
Funk possesses certain characteristics that make it transdisciplinary and position it as a 
natural bridge between the school curriculum and students, especially those in the 
Dayton area. It combines creativity and artistic expression with technology and 
innovation. It reflects the history and culture of Dayton and its neighborhoods. It 
connects African American and mainstream popular music. Together, a focus on 
learning designed around these concepts would seem to provide a unique set of 
possibilities for connecting young people to knowledge in a wide variety of subjects and 
to important thinking skills. 

Organizational Bios 
The 2024 summer institute featured the following artist-educators and guest 
presenters: 

• Deron Bell, music director, recording artist, co-leader of the Dayton Funk All-Stars 
Band, music/vocal technology clinician and restorative circle practices-licensed 
practitioner. 

• Omope Carter Daboiku (Mama O), storyteller, wordsmith and multimedia artist. 
• Reginald H. Harmon, visual artist, musician, art educator and music producer. 
• Mariah Johnson, singer/songwriter, dancer, poet, music producer and facilitator. 
• LaFrae Sci, internationally acclaimed multi-instrumentalist, educator, composer and 

electro-acoustic adventurer. 
• Rodney Veal, independent choreographer and interdisciplinary artist, serving as 

adjunct faculty for Sinclair Community College. 
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For detailed biographic information, refer to Appendix A: Artist/Presenter Bios 

Muse Machine staff and consultants involved in the planning and execution of the 2024 
summer institute and extended activities include: 

• Becky Davis, curriculum consultant
• Emily Gray, director of secondary school programs
• Ruth Reveal, executive director
• Dr. Michael Sikes, program evaluator

Overview of the Institute 
The most important goal of the summer institute is to build a professional learning 
community in which teachers feel cared for and are brave learners. The institute focuses 
on creating a learner-centered environment where teachers share their unique voices 
with their peers as they work toward a strong foundation in creative knowledge and the 
skills needed to further their professional success as creative teachers. Over the years, 
its most successful summer institutes featured learner-centered educational practices: 

INCLUSIVE PEDAGOGIES. Muse welcomes diverse learners, including those who have no 
formal training in the arts or are not subject matter experts. Activities are grounded in 
collaboration, community building, personal exploration and sharing. These pedagogies 
are the same ones that Muse expects to see in the classrooms as teachers find relevant 
ways to elevate ‘student voice’ in learning and the life of the school.  

FOCUS ON EXPERIENTIAL LEARNING. Experiential Learning involves having a learning 
experience and then reflecting on it. It is designed purposefully by a teacher or artist 
and may take place in either formal or informal situations and in a variety of contexts, 
including classrooms or community settings. Teachers and artists can be taught how to 
use experiential learning through professional development that often includes 
modeling experiential learning—for example, during the summer institute. See the 
Documentation file for more information on experiential learning. 

TIME TO CONNECT. Staff, artists and presenters work with teachers individually, in small 
groups, and with larger class activities to help promote the dynamic, interactive, 
learning community that is at the heart of the summer institute.  

ACTIVITIES THAT HAVE A PURPOSE. Learning experiences challenge the teachers in new 
ways that have a lasting impact, enhance their work with students and advance the 
overall theme of the institute and create a bridge to innovative and relevant curriculum 
and instructional practices. 
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Institute Learning Goals 
Guiding/Essential Questions 
• What is funk and why is Dayton the home of funk? 
• What is Dayton funk’s artistic and aesthetic legacy? 
• What is “the groove” and how can it improve our capacity as learners? 
• What can funk music and the story of Dayton funk teach us about the personal 

agency of young people? 
• What qualities/social factors are necessary for a community to nurture creative self-

expression among young people? 
• How does sharing personal narratives help a community to shape/understand its 

past and its future? 

Daily Learning Goals & Outcomes 
• Participants will understand the musical building blocks of funk, i.e., an emphasis on 

rhythm, narrative and the groove. 
• Participants will understand the social, political and economic variables that led to 

the Dayton funk scene of the 1960s and 1970s. 
• Participants will come away with the concept of funk as a “future forward” art form 

that can inspire young people to envision their own futures. 
• Participants will be able to draw inspiration from the Dayton funk canon as a 

songwriting and poetry writing tool. 
• Participants will understand how Dayton funk artists’ technological innovations 

created new sounds that inspire musicians today. 
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• Participants will learn how to use simple music sampling and beat making tools to 
create music in their own classrooms. 

Curriculum Connections 
The Muse summer institute uses an approach that combines experiential learning, 
integrated instruction, and Understanding by Design, along with the extraordinary 
artistic and teaching talents of each year’s world-class SI faculty. The 2024 institute 
included the exploration of significant themes such as the relationship of art to social 
issues; sharing personal stories and creating artworks from them; guided reflection; the 
development of techniques for arts-based student engagement; and classroom 
integration. 
 
Funk music is inherently and deeply multidisciplinary, involving music, language, 
movement/dance, history and visual arts. Taken together, these provide multiple points 
of connection and interaction with classroom curriculum. Curriculum maps that draw 
connections between funk, the institute and Ohio Learning Standards in ELA, Social 
Studies, Fine Arts and Social Emotional Learning were included in participants’ binders. 

Evaluating the Institute 
Several questions guided the evaluation of the institute: 

• Was the institute planned and implemented effectively? 
• Did participants perceive the institute as useful and satisfactory? 
• Did participants acquire the knowledge and skills being taught in the institute? 
• Did these educators apply their learning in their subsequent work in their schools? 
• In what ways did their classrooms and schools change as a result? 
 
The following processes are used to evaluate the institute: 

• Surveys of participants, including daily formative assessments and a comprehensive 
survey following the institute 

• Interviews with participants in fall 2024 
• Audio recordings and transcriptions of participant group reflections conducted each 

afternoon 
• Critical review and analysis of planning documents, session handouts, daily surveys, 

lesson plans, and other artifacts 
• Reporting via multiple formats and to various audiences 
 
The evaluation focuses on two aspects of the institute: 
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• Planning and Implementation: The extent to which the institute was planned and 
delivered so as to achieve success. 

• Results: Various outcomes of the institute in terms of satisfaction, learning, 
application of learning and changes to schools. 

 
In this report, results are summarized in several ways: Many survey items are of the 
scaled or Likert type, offering options from 1 (“Strongly Disagree”) to 6 (“Strongly 
Agree”). The results of these items are reported as percentage of respondents who 
selected either “Agree” or “Strongly Agree.” Other items are multiple choice and are 
reported as percentages who selected each option. A third type of item collects open-
ended responses. Such results are categorized and reported as lists of categories with 
examples. For such items, the full text of responses is included in the Appendices. 

Planning and Implementation 
Extensive documentation shows that the institute was the focus of a continuous process 
of planning, implementation and follow-up. In addition, photographic documentation 
and participant narratives affirm that the institute was implemented substantially as 
planned. 

View Documentation 

Results 
The evaluation of the 2024 institute indicates attainment of the following results: 

1. Satisfaction. Participants were satisfied with their experiences and found value 
in them. This is an important finding because satisfaction is a necessary 
precursor to learning. Moreover, participants identified conditions of the 
institute that generally facilitated their learning, while a few pointed to areas for 
potential improvement in the future. 

2. Professional Learning. Participants acquired 
targeted understandings, knowledge and skills 
from the summer institute. 

3. Application of Learning. Participants described 
ways they planned to apply their learning in their 
schools or were already doing so. 

 
The following sections support these conclusions. 
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1. Satisfaction 
In professional learning, participant satisfaction is critical to success. Both quantitative 
and qualitative data suggest that participants were highly satisfied with their 
experience. 
 
The following section explores satisfaction through responses to several scaled items. 
Reminder: Most of the tables in this and following sections report respondents’ 
agreement with specific statements on a scale of 1 (“Strongly Disagree”) to 6 (“Strongly 
Agree”). The tables report the combined percentage of “Agree” and “Strongly Agree.” 
 
Communication and Logistics. A majority of respondents were clearly satisfied with 
most or all of the logistical arrangements: 
 

Percent “Agree” or “Strongly Agree”  

Before the institute, Muse provided the information I needed to feel prepared. 96% 

During the institute, Muse staff members and artists were willing to answer my 
questions. 96% 

The sessions were about the right length (e.g., neither too brief nor too long). 89% 

I felt welcomed into the institute. 96% 

 
Most participants found little to criticize in the setting or logistics, as indicated by the 
following survey response summary: 
 
Were there any aspects of the institute setting or logistics that contributed positively to  
your learning? 
 

Response Option % 

Yes 96% 

No 4% 

 

Participants provided the following comments in response to the prompt requesting 
details. 
 

Sites and facilities 

• The MAC facility is always a great setting in general for learning. This year, having 
one day off-site at the CSU building was nice, just as a change of pace. Both 
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buildings offered excellent facilities for large-group sessions, as well as break-out 
rooms. And of course, excellent food always contributes to my learning. :) 

• We were able to break into groups and not be disturbed by other working groups. 
I also enjoyed the opportunity to work at Central State’s West Campus…Being on 
the campus will allow me to speak to their opportunities to my students. I also 
enjoyed being able to see all of the “behind the scenes” locations around the 
building. I have been to several performances at The Loft. It was cool to see where 
the magic truly happens! 

Connections with teachers and artists 

• Being around all the Muse educators and teaching artists is always a positive.  

• Having MUSE moderators who are currently in the music field was incredibly 
positive. The special guests contributed even more. I learned a lot, and made 
excellent contacts to help my school move forward! Thank you, again. 

• Staff—you all are amazing, especially Becky Davis! 

Learning strategies 

• I enjoyed all the hands on lessons and all of the lessons & teaching strategies I can 
take back to my students! 

• Appreciated the different approaches from the different facilitators. It allowed 
everyone to lean in and also get out of their comfort zone at some point. 

Organization and planning 

• I love the binders! They make revisiting materials from the institute easy and 
practical! 

• I liked the round tables. I liked that Muse broke us into groups and we didn't have 
to pick our own.  

• Welcoming artists and a great mix of sessions that kept me engaged and moving! 

 
Were there any aspects of the institute setting or logistics that interfered with your 
learning? 
 

Response Option % 

Yes 15%  

No 85%  

 

Elaborations to this question reflected issues that were relatively minor: 
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Organization and planning 

• Acoustically, there were a few occasions that I found it difficult to hear everything 
that was going on. Additionally, I sometimes struggled to capture all of the 
Classroom Take Aways. Maybe, a larger sized Sharpie with darker ink may help.  

• I think it was on the first day that tables were initially arranged in a way that 
prevented people from seeing/hearing very well what was going on. That was 
quickly remedied, though, with a little table shuffling. So, this was very minor! 

• Some sessions were a bit long. Lunch was long. I'd rather have a shortened day.  

• At times, instructors and attendants were on cellular devices and that was 
distracting. 

 
Refer to Appendix B: Setting and Logistics, for full data. 

Impact 

In addition to satisfaction, a majority of respondents agreed with several dimensions of 
positive impact and would recommend the institute, as the following tables suggest: 

Please rate your agreement with each of these statements. 
 

Percent “Agree” or “Strongly Agree”  

Overall, the institute's learning goals were realized. 96% 

I felt a strong personal connection to institute content. 96% 

I felt a strong professional connection to institute content. 89% 

 
On a scale from 1 to 10, participants were asked, How likely is it that you would 
recommend Muse Machine's Summer Institute for Educators to a friend or colleague? 
 

Detractors (0-6) Passive (7-8) Promoters (9-10) Net Promoter Score 

0 0% 0 0% 28 100% 100 
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2. Professional Learning 
 
“The basis of funk music lends itself easily to teaching. It is about acceptance, and 
everyone has a part.”  

—2024 Institute Participant 
 

Professional learning is the all-important development of understanding and critical 
knowledge and skills required by today’s educators to meet the challenges of teaching 
in schools with diverse populations, disadvantaged learners, demanding course content 
including the Common Core standards and the widely recognized need for higher-order 
thinking skills to do well in 21st-century economy and society. 
 
The data in this section is divided into the following categories: 

• Ratings of Specific Days and Sessions 
• Applications and Impact 
• Lesson Planning 

Ratings of Specific Days and Sessions 

As reflected in the previous section of this report, participants were quite positive about 
the content of the various sessions. The following tables summarize responses to the 
follow-up survey, specifically to items referencing sessions on the various days. 
 
The Monday Sessions 
 
Who Framed the Funk?  
Facilitator: LaFrae Sci 
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 100% 

This experience was valuable to me as a teacher. 100% 

The activities in this session clearly connected to the daily learning goals. 96% 

 
Soul Train Line Dancing  
Facilitator: Mariah Johnson  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 100% 
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This experience was valuable to me as a teacher. 96% 

The activities in this session clearly connected to the day's learning goals. 96% 

 
The Funky Hook  
Facilitators: LaFrae Sci & Mariah Johnson  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 100% 

This experience was valuable to me as a teacher. 96% 

The activities in this session clearly connected to the day's learning goals. 96% 

 
The Tuesday Sessions 
 
It's a Family Affair  
Facilitator: Deron Bell 
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 100% 

This experience was valuable to me as a teacher. 93% 

The activities in this session clearly connected to the day's learning goals. 93% 

 
Music Technology Integrations  
Facilitators: LaFrae Sci/Deron Bell  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 100% 

This experience was valuable to me as a teacher. 92% 

The activities in this session clearly connected to the day's learning goals. 96% 

 
"Why Dayton?" OG Panel  
Facilitators: Deron Bell, featuring Khalilah Forte, Tony Allen, Reginald Harmon  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 96% 

This experience was valuable to me as a teacher. 92% 

The activities in this session clearly connected to the day's learning goals. 88% 
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Lesson Plan Creation Time/Independent Study  
 

Percent “Agree” or “Strongly Agree”  

The amount of time given to me to write a lesson plan was adequate. 88% 

This experience was valuable to me as a teacher. 88% 

 
The Wednesday Sessions 
 
The Funky Story Circle 
Facilitator: Omope Carter Daboiku  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 96% 

This experience was valuable to me as a teacher. 96% 

The activities in this session clearly connected to the day's learning goals. 92% 

 
The Funky Album Cover 
Facilitator: Reginald Harmon  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was knowledgeable and professional. 100% 

This experience was valuable to me as a teacher. 96% 

The activities in this session clearly connected to the day's learning goals. 92% 

 
Lesson Activity Activation: Breakout Groups by Subject Area and/or Grade Band  
 

Percent “Agree” or “Strongly Agree”  

I was able to make clear connections between the institute’s content and a 
specific learning standard.  96% 

The discussions were professionally rewarding. 96% 

The amount of time given for lesson plan sharing was appropriate. 96% 
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The Thursday Sessions 
 
Dayton's Future Begins with You 
Presenter: Rodney Veal  
 

Percent “Agree” or “Strongly Agree”  

The presenter was knowledgeable and professional. 100% 

The presenter made clear connections to the role of mentors in developing 
young people's artistic voices. 96% 

The presenter made clear connections to resources available in Dayton to 
support classroom arts integration. 92% 

This experience was valuable to me as a teacher. 96% 

 
Group Work & Presentations  
 

Percent “Agree” or “Strongly Agree”  

The teaching artist was supportive and professional during our group work time. 92% 

Each presentation reflected a strong understanding of Institute themes. 96% 

The "funky fundamentals" were reflected at a high level in each presentation. 96% 

I was enriched by the collaborative nature of developing and sharing my group’s 
presentation. 96% 

I will facilitate a similar process in my school or classroom. 83% 

 

3. Applications and Impact 
Included in the survey were several questions related to curricula connections, the 
development of thinking skills, the application of such skills in the classroom, and the 
possible impact on student learning. The specific topics to which these questions refer 
are as follows: 
 
• Funk as a Teaching Tool 
• Learning About Community 
• Personal Narrative and Community 
• The History of Funk, Belonging and Exclusion 
• Using Institute Learning in the Classroom 
• Lesson Planning 
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The following section presents a summary of each question with a link to full text in the 
Appendices. 

Funk as a Teaching Tool 

How can funk music be used as a teaching tool to foster expressions of belonging?  
 

Transdisciplinarity and connections across curricula 

• The SEL poten�al is incredible. The team building is also there. Funk music 
includes an abundance of history and culture, which is crucial to teach. 

• Call and response and finding the beat are excellent ac�vi�es to help with wri�ng 
poetry and developing classroom community. Both of these were part of our 
studies of funk. 

• Music is a modality that reaches beyond tradi�onal subjects. Also, many funk song 
lyrics express acceptance and freedom. 

Engaging students 

• Providing opportuni�es for kids to make music together is one of THE best ways to 
contribute to a sense of belonging. Making music together = belonging together. 
And I can't say enough about the role of JOY in the process. Kids can “belong” in 
all kinds of ways—some posi�ve and some not so posi�ve, thanks to peer 
pressure—but belonging as a part of a joyful process is the best kind of belonging.  

• Funk is fun and joyful, and creates an atmosphere where no one can sit s�ll, 
everyone is engaged in some way, even if it's just tapping a foot or nodding their 
heads. It shares emo�ons we all experience, and somehow gives listeners the 
courage to step outside their comfort zones. It's the beat. 

• The way that funk welcomed uniqueness reminds me of how students can be 
encouraged to bring their own unique quali�es to make our classroom “groove” in 
unity. 

Connections to home and community 

• Funk music can be used as a teaching tool to help students connect their 
experiences at home with the ar�s�c scene—even without formal/classical music 
training.  

• I feel like funk music can be a way to bring people together. It brings a cultural 
awareness to the classroom as well as crea�ve expression, collabora�ve learning 
and an emo�onal connec�on. 

• This speaks to my Dayton students so much. I feel they are missing the light that 
was there to create something ar�s�c and iconic as Dayton Funk ar�sts did. They 
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need this! I see how clearly the sense of belonging was in the community and 
Dayton desperately needs this back. The basic elements of Funk that LaFrae 
shared on the first day are exactly what good teaching and learning should do, 
and what builds belonging in any se�ng or community. 

Expression and discovery of self 

• Funk music is music of the people, students can use funk to express themselves, 
express who they are.  

• The four pillars of Funk music is such a great founda�on for teaching. It gets 
students talking about finding their "soul".  

• At BT we are using Funk to appreciate individual expression, and this leads us to a 
sense of community where all contributions are valued and celebrated. 

 
For full text of responses, see Appendix C: Funk as Teaching Tool 

Learning About Community 

How can learning about Dayton's contributions to funk music impact the way that 
students think about themselves and their community?  
 

Connection with community and ownership 

• Learning about these contributions can engender pride in one's community and 
also pride in oneself. 

• Learning about Dayton and sharing that with students help to build a sense of 
pride in where they are from. It's not just athletics in Dayton, it's a huge arts 
center! 

• Learning about funk can make a huge impact on how our students see themselves 
in the future. They can see Dayton history and see if they can make their dreams 
come true, they can also. 

Developing self-efficacy 

• Students should realize that people just like them can make positive changes and 
contributions.  

• Seeing the Daytonian connec�on would allow local students to see themselves as 
being able to achieve just like the funk pioneers. 

 
For full text of responses, see Appendix D: Learning About Community 
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Personal Narrative and Community 

How does sharing personal narratives help a community to shape/understand its past 
and its future? 
 

Connecting past and present 

• A community is built by the experiences of its people. By learning from our ancestors and 
building towards the future, we can shape the narrative of Dayton. 

• Personal narratives help people connect with the past and understand how things can 
change in positive (and sometimes negative) ways. The future is made by us.  

• It creates relationships and community between generations, and people of varied 
backgrounds. We find commonality and our shared humanity. 

• Stories help us all process the past, present, and future. We see what joys, fears, 
struggles, and successes we all have. These all help establish understanding, empathy, 
and shared commonalities. 

Rediscovering community  

• As a non-native Daytonian, I was not thrilled to move here 30-some years ago. But over 
the years, as I learned the stories of ridiculous number of noteworthy Daytonians—Bing 
Davis, Erma Bombeck, Paul Laurence Dunbar, Marie Aull, John H. Patterson, Martin 
Sheen, Jeraldyne Blunden, to name a few—I started to feel a little differently toward the 
community. Throw in the history of funk music, and this New Orleans girl starts to feel 
almost at home-and no longer determined to get the heck out of here. I think the 
narratives of these and many more Daytonians could potentially have the same effect on 
young people. And these young people might be inspired to stick around and help shape 
a better community going forward. 

Diversity and inclusion 

• Sharing personal narratives in a safe space fosters diversity in our communities and allows 
us to share and understand our own pasts.  

• It is so important to listen and understand where people are coming from, to find 
common ground and establish empathy. 

Narrative as a shaper of beliefs  

• Sharing personal narratives can make students understand the importance of their story 
and journey. 

• It's storytelling, and by its very nature the stories of others shape who we are and what 
beliefs we hold about ourselves and others. 

• It helps to make connections between the past and present. Sometimes we aren’t aware 
of the recent past history of areas we've lived in. And sadder yet, we often aren't aware 
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of the personal narratives of our neighbors. Knowing both helps to build stronger 
communities. 

 
For full text of responses, see Appendix E: Personal Narrative and Community 

The History of Funk, Belonging and Exclusion 

How can the history of funk music in Dayton be used to help students think differently 
about belonging and exclusion? 
 

Positive feelings and pride of community 

• It can give our students something to be proud of within our own community. So 
often our students are not proud of belonging to the Dayton community. History 
of Funk will allow them to learn about something created within our own 
community that continues to impact the music industry today.  

• The history of funk music in Dayton is positive. This makes learning fun, giving 
students something to look forward to. 

Building inclusion 

• Showing students how something that was not mainstream became a mainstream 
music, how value was created from basement parties and garage bands, and how 
the community has helped shape the music scene at large can help them find their 
own community of belonging and how to conquer exclusion.  

• Learning about the history of funk music in Dayton can be used to help students 
understand belonging and inclusion, pride and coming together to build 
community. 

• This music is right at their doorstep. Students can relate and find a relative or 
friend who was directly affected by Funk. 

Innovation and creativity vs. exclusion 

• The resilience of the artists in the face of adversity can be a powerful example of 
overcoming exclusion. Students can draw inspiration from these artists and learn 
how people from different backgrounds can work together to produce something 
amazing. 

• It can show them what once was and what could be again. 

• Funk music and its history showcases how music and its creation can be inclusive 
and exciting. Also, there are so many elements in funk music that need talented 
people in multiple areas to make projects, like a funk album, successful. This can 
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be used to show how everyone can support a project or assignment just by 
sharing their talents. 

Youth empowerment and self-efficacy 

• Funk created its own space and that took courage—to march to a different drum. 
Yes, students love to feel as if they belong, but I’d love to empower their 
resilience in the face of exclusion; MAKE YOUR OWN GROUP and bring others, like 
you, into your groove. Build community but don’t forget how it feels to be 
excluded so the cycle doesn’t continue. 

• Dayton Funk music can help students embrace their differences and encourage 
each other to accomplish their goals. 

• The idea that, given an opportunity, young people can have great, lasting impact is 
an encouraging message to share.  

• Funk music was something new. You don't have to conform to what has always 
been done. They didn't stop just because they weren't sure how the world would 
take FUNK music. 

 
For full text of responses, see Appendix F: The History of Funk, Belonging and Exclusion 

Using Institute Learning in the Classroom 

Please describe ways that you envision using knowledge gained in the Institute in your 
classroom. 
 

Incorporating summer institute activities and artifacts 

• I plan to use institute activities in my classroom lesson planning. In particular, 
analyzing/creating of album covers/playlists 

• Use restorative practices, music therapy, and embracing student story 

• I will introduce my students to funk music and how it originated in Dayton. We will listen 
and learn about funk music in my ELA classroom. 

Targeting learning outcomes  

• For one thing, I'll add more funk music to the soundtrack of my classroom—as the kids 
enter, during free time, etc. I have three students who are very interested in music, and 
who spent a good amount of independent time last year working on some challenging 
percussion pieces. This year I hope to engage them in some funk-related 
learning/practice. I'm not sure what that will look like; I'll chat with them at the beginning 
of the school year to see what they already know, if anything, and to figure out what they 
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might do going forward. I'll further address this question in my response to the following 
question. 

• I imagine using beats and grooves to help students build a sense of community and allow 
themselves to try new things. 

Classroom strategies and procedures  

• I envision being more comfortable with “leaving room for the funk"—I need to let go a 
little to give students space for creativity.  

• more collaborative and small group activities where students are creating 

Targeting thinking skills 
  

• Collaboration, storytelling, pride in community are aspects that I plan to incorporate in 
my classroom. 

• The poetry/story circle activity for sure. The music itself for feeling joy. The creation of 
learning vocab or concepts to a funky beat. The funk fundamentals. The album concept as 
an icebreaker/community building activity. selecting music to set a story theme to. An my 
lesson plan that will focus on expression of identity with funk song lyrics. 

 
For full text of responses, see Appendix G: Using Institute Learning in the Classroom 

Lesson Planning 

Please briefly explain the lesson(s) or unit(s) you are drafting or enhancing. 
Identifies specific plans 
• Quite a few years ago, I taught a unit on Dayton history. As part of the unit, each student 

completed a research project about a famous Daytonian of their choice. At the end of the 
unit, we visited Woodland Cemetery, including the graves of some of the people about 
whom kids had done their projects. I may revive this unit but make an effort to 
incorporate the history of funk music and include some fund musicians among the 
students’ choices for independent projects. Both of these ideas are still fuzzy at this point, 
and they may or may not become a reality. I’ll know more in the coming weeks, as I try to 
figure out and firm up my schedule for the semester!  

• Using framing about grass roots movement eliciting change and bringing about new ideas 
in any number of areas. Creating social conscience and community empowerment 
through the ideas of young people. 

• One Social Studies lesson plan I'm working on focuses on History. Modeling your small 
group interactions, I can instruct four (4) groups of students to work on researching 
DCDC, Zapp & Roger, Lakeside or another Dayton artist. I plan to work with families which 
I will ask to research with my students, then bring their findings to our classroom, and 
share! 
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• I work with a Gen Ed teacher, and collaborate on lessons with her. I'm hoping we can 
incorporate Funk as an extension of our study of the Harlem Renaissance, and draw some 
comparisons between the two movements, such as the long-lasting impact the 
movements had on the culture of our country. 

General ideas, in process 
• We are creating bands for our school. These bands will consist of people from all different 

programs and grades. This will allow for growth  

• In addition to responses in 24, I am looking for ways to add the sense of belonging to a 
community into a multi genre unit that I want to change up to be community based on 
Dayton aspects. I plan to use funk as a model for that. 

• I want to use rhythm and the online beat tools to help students write poetry. 

Lesson Plans 

The development and implementation of lessons based on institute learning are 
important indicators of institute success. Muse has acknowledged the centrality of good 
assessment in teaching and learning and its commitment to improving its use among 
summer institute participants. Several steps were continued in the 2024 institute, 
including dedicated time to write lesson plans with access to colleagues and teaching 
artists; a separate workshop during the fall with teachers working on lesson plans in 
progress; and use of the Muse lesson planning template to ensure alignment among 
lesson components. 
 
The survey data provide preliminary evidence of the institute’s impact in lesson 
planning. The actual lesson plans provide another important source of data. Analysis of 
the lesson plans available at the time of this report suggest that these efforts have been 
largely successful. 
 
For additional information on the lesson plans, with examples and some supporting 
tools, see the relevant section of Documentation. 
 

4. Additional Data Sources 

Daily Check-in Forms 

Muse staff administered a brief survey as a formative evaluation on the first three days. 
Responses from the first day were very positive. Responses from the second day were 
generally positive, with a few critiques regarding a perceived lack of focus in one or 
more panel sessions, e.g., “the essential question was never answered, and they 
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seemed to ramble;” “[the] panel got off topic.” Day 3 comments also were mostly 
favorable, with a couple of additional comments about perceived lack of presenter focus 
and the respondent being out of their comfort zone at times. A review of survey 
responses for these days suggests that these comments were not reflected in the overall 
favorable ratings. 

Afternoon Reflections 

 
 
Daily reflections sessions invited participants to share ideas on their learning in 
progress. The sessions were audio recorded and transcribed. The following are excerpts: 
 
• You need certain things to make a band, but you can also make a band from a whole 

bunch of different things. They don’t have to be what is traditional or what is 
understood. And so, that idea, it’s like specifically in my band class, we have 
sectionals and, and I guess it’s still trying to flesh it out, but that they need each 
other, and they have a place, and they fill a role. And without them, we’re not the 
same. So just having their own identity, they can bring their one solid idea, and we 
will find a way to fit it in with whatever we do, because we want them to be 
represented as an individual, but that also we make the identity of whatever our 
class is going to become. 

• The simple implication of having five minutes of music, starting a class to get 
everybody’s energy flowing and have them—oh, I’ve never heard this before; what 
is it? Oh, it’s from Dayton. You’re creating teachable moments at the beginning of a 
class just by using music to get everybody uniting and just their head moving or just 
their shoulders moving. I thought that would be really powerful.  

• The sessions were very messy, but messy in a good way. And I noticed that 
especially when I do writing in my classroom, our kids want it to be like perfect on 
the first try. They just want to spit it out. Skip to the end. But writing is messy. This 
process was messy, and it was meant to be messy. And so going back to that idea of, 
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as our favorite teacher would say, get messy, make mistakes, because that’s where 
we found our A group. 

• Throughout the whole time today, I’m coming from like a new teacher perspective 
because I haven’t really stepped into the classroom yet. One of the first things that 
they ever taught us coming towards music education is that you always have to fight 
for why music is important. Why? Why should it not be the first thing that’s kind of a 
love in life. And so that’s my whole mindset today, there are so many different kinds 
of teachers here, but we’re all talking about music and including it in their own 
classroom. So that’s the main thing that I’ve been taking away from this. No matter 
what kind of teacher you are, there will always be importance in funk music or even 
classical music, something it is important to be sure we are inclusive of.  

• I have a whole new toolbox of SEL strategies that I’m probably going to pull. Like, we 
had a moment in our group when I was giving us our space and we recognized that 
we needed a minute. So, one of the phrases I’m pulling out is like, a pause, pause for 
the cause. And what I’m realizing is a new strategy, especially when my kids get 
really talkative and like, the volume is rising instead of just kind of, calm down, we 
are asking, do we need a part of the cause and just giving them the sixty seconds 
they need because they’re communicating to me that they need that. So, me being 
more aware of what my kids are needing in the moment rather than just being like, I 
have a lesson plan, I got to get through it. Giving them that space. 

 

These examples demonstrate that participants were grappling with important concepts 
and understandings relevant to their work as educators. 

Focus Group 

A focus group was conducted with five participants in December. This procedure was 
selected to provide additional rich data, to further triangulate the findings, and to gauge 
how teachers were using their learning. The following questions guided the interviews: 
 
• How confident do you feel in applying your learning from the 2024 summer institute 

in your classroom, and why? 

• In what ways could your experience with this learning be deepened? 

• In what ways could Muse strengthen the connection between institute content and 
your curriculum? 

• Are you noticing any evidence of student learning? Do you have documentation that 
you could share? 

• How have you applied learnings from the Institute to foster belonging in your 
classroom/school/community? 
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A number of ideas emerged from this year’s focus group, which are summarized as 
follows: 
 
• The participating teachers are eager to implement lessons integrating funk and 

connecting it with other subjects—not only the arts disciplines but the larger 
curriculum reflected in the Ohio Standards or the Common Core. 

• They are also interested in any resources that can help make the critical linkages 
between the subjects. 

• They are enjoying and benefiting from the opportunity to network and share ideas, 
not only during the institute but on an ongoing basis. The focus group itself was 
afforded such an opportunity. 

 
Full text of the focus group is included in Appendix H. 
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Conclusions 
“Best PD (professional development) ever” 

—Institute participant 
 
The cumulative data and analyses indicate the following conclusions: 
 
• Overall satisfaction with the institute, as in previous years, was consistently high. As 

noted earlier, while satisfaction is not an outcome in itself, it is an important 
precursor and thus an indicator of the essential outcome, that of learning. 

• A number of participants indicated that they felt challenged by the content but 
recognized that this is part of the learning process.  

• Discernable signs of engagement, via photographic documentation and recordings of 
reflection sessions, attest to considerable buy-in and engagement on the part of 
participants, another indicator of learning. 

• The reflection sessions provided important opportunities for practitioner reflection, 
discussion, and integration of knowledge. This is an essential component of 
professional learning. 

• All of the sessions rated highly on the three dimensions: (1) the knowledge and 
professionalism of the teaching artists, (2) the value of the experience to the 
participants as teachers, and (3) the clarity of connection between the session’s 
activities and the daily learning goals. 

• The topic and content selected for the 2024 institute proved appropriate in their 
potential to connect students with their community, its culture, and its narratives. 
Participants’ understanding of these linkages are important in that they can lay a 
solid groundwork for designing learning that reflects and incorporates students’ 
funds of knowledge1 in their learning. 

• The participants’ lesson plans available at the time of this report demonstrated 
preliminary application of the ideas and techniques taken away from the institute. It 
seems likely that several of the plans will benefit from further development and 
refinement in the classroom setting. 

 
For artifactual evidence that further substantiate these findings, refer to the 
Documentation file. 

 
 
 
 
1 A process for discovering the knowledge and cultural assets and strengths inherent in a community. See 
https://fundsofknowledge.org/the-funds-of-knowledge-approach/. 

https://fundsofknowledge.org/the-funds-of-knowledge-approach/
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Recommendations 
The following recommendations are based on the preceding data and analyses: 
 
• Future summer institutes should continue to include afternoon reflection sessions. 

These sessions should include strategies for documenting the shared ideas so that 
they are available during the institute for further consideration. Possible strategies 
could include using flip charts for in-process note taking; however, an alternative 
approach would be assigning a transcriber to capture essential ideas and distributing 
printed copies to participants for inclusion in their resources. 

• Muse should provide technical assistance to SI participants for implementation of 
their lesson ideas. In some cases, preliminary ideas might undergo considerable 
modification as they are applied in the classroom. 

• Muse should work with participants in developing and applying appropriate, 
authentic assessment tools and processes, with a concentration on multimedia tools 
that might reflect the nature of the 2024 SI content and strongly resonate with 
students. 

• The possible long-term effects of the 2024 SI on fostering belonging in classrooms, 
schools, or communities, a concept explored in the focus group, seems worth 
further investigation. The Muse or its sponsor might consider conducting research 
on the emergence of such effects. 
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Participant Demographics 
A total of 56 area teachers and school administrators registered for the institute. Of 
those registered, 40 attended one or more days. 35 participants attended for three or 
four days. Several teachers were juggling personal schedules and other professional 
requirements. The survey results below represent 28 participants or 70% of those in 
attendance. 
 
Demographic data for all 40 attendees, collected at the time of registration, appears in a 
new rightmost column when available. 
 
Participation Rate, by Day 
 

Answer Choices Count-Survey %  Count-Attended 

Monday 28 100%  39 

Tuesday 26 93%  38 

Wednesday 25 89%  33 

 Thursday 25 89%  35 

 
Participant Gender 
 
Answer Choices Count-Survey %  Count-Attended 

Male 2 9%  2 

Female 21 91%  38 

Non-binary 0 0%  0 

Rather not say 0 0%  0 

Other 0 0%  0 

 
Participant Age 
 

Answer Choices Count-Survey %  Count-Attended 

Under 25 0 0%  1 

25-34 2 9%  4 

35-44 8 35%  14 

45-54 7 31%  11 

55-64 6 26%  6 
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65+ 0 0%  0 

Rather not say 0 0%  4 

 
Ethnicity 
(Which of the following best describes your ethnic background or race?) 
 

Answer Choices Count-Survey %  Count-Attended 

American Indian or Alaska Native 0 0%  0 

Black or African American 3 14%  5 

Hispanic or Latino 0 0%  0 

Native Hawaiian or other Pacific Islander 0 0%  0 

White or Caucasian 19 86%  35 

Multi-Racial 0 0%  0 

 
Which of the following descriptors best describes your primary role as an educator? 
 

Answer Choices Count-Survey %  Count-Attended 

Educator, Preschool and Elementary School 2 8%  4 

Educator, Middle School 6 25%  13 

Educator, High School 13 54%  22 

School Administrator 1 4%  0 

Other (please specify) 2 8%  1 

 
Which of the following descriptors best describe the subjects you teach? (Choose all 
that apply.) 
 

Answer Choices Count-Survey % 

Arts (drama, band, choir, general music, fine 
art, etc.) 7 29% 

English Language Arts 14 58% 

Foreign Language 1 4% 

Math 6 25% 

Science 6 25% 

Social Studies/History 8 8% 



 
 

30 

Other (please specify) 4 4% 

 
Other: 
 
• Careers and Technology 
• I teach a multi-disciplinary gifted program, for which I pull kids out of their regular 

classes one day each week. 
• Career Tech / Arts and Communications 
• I have officially left the classroom.  
 
Which of the following descriptors best fits your school? 
 

Answer Choices Count-
Survey % 

Magnet Public School 1 4% 

Traditional Public School 16 67% 

Public Charter School 1 4% 

Nonpublic Charter School 0 0% 

Private, Parochial School (religious-related nonpublic school) 0 0% 

Private, Independent School (private nonprofit school) 0 0% 

Private, Proprietary School (private school run for profit) 1 4% 

Other (please specify) 5 21% 

 
Other: Career tech school for the arts 
 
Do you work with a Title I school? 
 

Answer Choices Count-
Survey %  Count-

Attended 

Yes 16 67%  20 

No 5 21%  12 

I’m not sure 3 13%  8 
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Appendices 
Appendix A: Artist Bios 

 

Deron Bell is a music director, recording artist, co-leader of the Dayton Funk 
All-Stars Band, music/vocal technology clinician and restorative circle 
practices-licensed practitioner since 2015 with the International Institute of 
Restorative Practices (IIRP). Deron has shared the stage with over 30 nationally 
known recording artists such as Kirk Whalum, Zapp with Shirley Murdock, and 
Bootsy Collins. He is currently the music director for the award-winning, 
internationally recognized Dayton Contemporary Dance Company. Deron has 
developed a school-based interactive music tool (www.mymusiced.com) so 
that non-musicians can engage with students through music. Deron uses music 
and music technology as tools in the classroom to build positive classroom 
cultures creatively. 

 

Born in north-central Appalachia, Omope Carter Daboiku (Mama O) is a 
storyteller, wordsmith and multimedia artist. Her company Homeside, Ltd., 
sponsored Odushima Nigerian Dance Opera to Cincinnati’s International 
Festival with weeklong drum/dance/cuisine workshops, leading to an SRO 
performance. Designated a master teaching artist in 1990 by the Ohio Arts 
Council, Mama O has performed across the US and on four continents, 
including a tour in Turkey for the U.S. Department of State and lectures in 
Germany on quilting as cottage industry. Her art skills are as varied as the 
characters she voices: batik design, clay, heritage cuisine, needlecraft and 
weaving. An award-winning community producer for WYSO radio (91.3 FM), 
she is published in several regional journals and anthologies; samples of her 
digital and oral storytelling are on YouTube. She began working with Muse 
Machine in 2020, conducting creative writing workshops about place, identity 
and culture that become staged readings. 
 

 

Reginald H. Harmon is a visual artist, musician, art educator and music 
producer from Dayton, Ohio. His artistry reflects the social consciousness that 
embodies the culture of the black community. His mediums for expression are 
as widely ranged as are his subject matter and style. Reginald attended the 
New York Fashion institute of Technology. He is an accomplished saxophone 
player, appearing in venues throughout the U.S and the Caribbean. He is also 
the founder and CEO of Infinite Concepts LLC, located in Dayton, Ohio. He 
released his first music project in 2005 entitled, "Follow the Light." His 
philosophy is that the arts are of critical importance to the entire academic 
experience. 
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Born and raised in Dayton, Ohio, the birthplace of funk music, Mariah Johnson 
is a singer/songwriter, cultural strategist, dancer, poet, music producer and 
teaching artist/facilitator. Her art centers healing, truth telling, black culture, 
and re-imagining the world she wants to live in. Mariah is a graduate of Stivers 
School for the Arts and Wright State University with a Bachelor of Science in 
organizational leadership with a focus on youth & community engagement. 
She has performed and shared stages with gospel artists such as Amante 
Lacey, Isaiah Templeton, Jonathan McReynolds, Tonya Baker, and Timothy 
Reddick. Mariah released her debut EP, When You Call On Freedom's Name, in 
December 2019. 
 

 

Dayton native LaFrae Sci is an internationally acclaimed multi- instrumentalist, 
educator, composer and electro-acoustic adventurer. Bedrock to her artistry is 
the roots and the fruits of the blues from spirituals to afro diasporic futuristic 
soundscapes that explore time travel, prayer, meditation, and the African 
American ecstatic tradition. As a composer, she writes for film, theater, and 
large and extended jazz and classical orchestras. To date, LaFrae has shared 
her intentional creativity in 40 countries. Currently LaFrae is an Educational 
Fellow writing curriculum for Apollo Theater Education. LaFrae is also the 
Executive Director/Dir of Artistic Programming at Willie Mae Future Sounds 
named after Willie Mae "Big Mama" Thornton. W.M.F.S. is a STEAM based, 
year-round empowerment through music program that includes social justice, 
Afro Diasporic futurism, critical thinking and leadership, through the lens of the 
blues tradition for girls and gender nonconforming youth in New York City. 
 

 

Rodney Veal is an independent choreographer and interdisciplinary artist, 
serving as adjunct faculty for Sinclair Community College. He is a graduate of 
Eastern Michigan University with a B.S in Political Science and Visual Arts and 
The Ohio State University with an MFA in Choreography. Rodney currently 
serves as President of the board of trustees of Ohio Dance and on the boards 
of Friends of Levitt Pavilions Dayton, Dayton Live, Dayton Performing Arts 
Alliance, WYSO and Homefull. He is the recipient of several MCACD grants and 
fellowships. Several of his works have been performed as part of the Ohio 
Dance Festival and other regional dance festivals. He was one of five artists 
chosen nationwide to participate in the Blue Sky Dayton Project Artist in 
Residency Program held in collaboration with the University of Dayton. Rodney 
can currently be seen as the Host of the Emmy© Award winning Television 
series THE ART SHOW on Think TV Channel 16. 

 
Return to Introduction 
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Appendix B: Setting and Logistics 
Were there any aspects of the institute setting or logistics that contributed 
positively to your learning? Please provide details. 
 
• Small and whole group activities were helpful. We could see demonstrations of skills and 

apply them later. 
• I enjoyed the roominess of the Institute’s settings. We were able to break into groups and 

not be disturbed by other working groups. I also enjoyed the opportunity to work at Central 
State’s West Campus. I don’t have a lot of experience/exposure to Central State and their 
offerings. Being on the campus will allow me to speak to their opportunities to my students. 
I also enjoyed being able to see all of the “behind the scenes” locations around the building. 
I have been to several performances at The Loft. It was cool to see where the magic truly 
happens! 

• Being around all the Muse educators and teaching artists is always a positive.  
• The MAC facility is always a great setting in general for learning. This year, having one day 

off-site at the CSU building was nice, just as a change of pace. Both buildings offered 
excellent facilities for large-group sessions, as well as break-out rooms. And of course, 
excellent food always contributes to my learning. :) 

• I enjoyed the change of scenery and going to Clark State on Tuesday. 
• The MUSE building is set up wonderfully for small group work! It felt so much more personal 

than Central State.  
• I enjoyed all the hands on lessons and all of the lessons & teaching strategies I can take back 

to my students! 
• The willingness of all participants and instructors to try new things 
• everything was well organized and planned out  
• Restorative practices 
• Muse always does an amazing job setting up spaces to feel inviting and welcoming!  
• The group sessions and collaborative work was excellent!  
• Appreciated the different approaches from the different facilitators. It allowed everyone to 

lean in and also get out of their comfort zone at some point. 
• I love the binders! They make revisiting materials from the institute easy and practical! 
• I liked the round tables. I liked that Muse broke us into groups and we didn't have to pick 

our own.  
• Having MUSE moderators who are currently in the music field was incredibly positive. The 

special guests contributed even more. I learned a lot, and made excellent contacts to help 
my school move forward! Thank you, again. 

• Open spaces with some whimsical aesthetics 😊😊 
• The group collaboration was awesome 
• Staff—you all are amazing, especially Becky Davis! 
• The speakers, the other teachers, the dancing, our designated groups, the information we 

were and much more. 
• Welcoming artists and a great mix of sessions that kept me engaged and moving! 
• The variety of activities made for engaged learning. 
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Were there any aspects of the institute setting or logistics that interfered with your 
learning? Please provide details. 
 
• Acoustically, there were a few occasions that I found it difficult to hear everything that was 

going on. Additionally, I sometimes struggled to capture all of the Classroom Take-aways. 
Maybe, a larger sized Sharpie with darker ink may help.  

• I think it was on the first day that tables were initially arranged in a way that prevented 
people from seeing/hearing very well what was going on. That was quickly remedied, 
though, with a little table shuffling. So, this was very minor! 

• The room at Central State felt very disconnected from the presenters - like the presentation 
wasn't as personal as the others.  

• Some sessions were a bit long. Lunch was long. I'd rather have a shortened day.  
• At times, instructors and attendants were on cellular devices and that was distracting. 
 
Return to Setting and Logistics Summary 
 

Appendix C: Funk as Teaching Tool 
How can funk music be used as a teaching tool to foster expressions of 
belonging? 
 
• Music is a modality that reaches beyond traditional subjects. Also, many funk song lyrics 

express acceptance and freedom. 
• The basis of funk music lends itself easily to teaching. It is about acceptance, and everyone 

has a part. 
• Providing opportunities for kids to make music together is one of THE best ways to 

contribute to a sense of belonging. Making music together = belonging together. And I can't 
say enough about the role of JOY in the process. Kids can "belong" in all kinds of ways—
some positive and some not so positive, thanks to peer pressure—but belonging as a part of 
a joyful process is the best kind of belonging.  

• Funk music can be used as a teaching tool to help students connect their experiences at 
home with the artistic scene- even without formal/classical music training.  

• I can use funk music as a teaching tool to build community in my classroom & in our school. 
• The collaborative nature of funk music fosters creativity and engagement.  
• It can increase buy in and interests beyond classroom content 
• Funk music is music of the people, students can use funk to express themselves, express 

who they are.  
• At BT we are using Funk to appreciate individual expression, and this leads us to a sense of 

community where all contributions are valued and celebrated 
• I feel like funk music can be a way to bring people together. It brings a cultural awareness to 

the classroom as well as creative expression, collaborative learning and an emotional 
connection. 

• The SEL potential is incredible. The team building is also there. Funk music includes an 
abundance of history and culture, which is crucial to teach. 
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• The four pillars of Funk music is such a great foundation for teaching. It gets students talking 
about finding their "soul".  

• Funk is fun and joyful, and creates an atmosphere where no one can sit still, everyone is 
engaged in some way, even if it's just tapping a foot or nodding their heads. It shares 
emotions we all experience, and somehow gives listeners the courage to step outside their 
comfort zones. It's the beat. 

• The way that funk welcomed uniqueness reminds me of how students can be encouraged to 
bring their own unique qualities to make our classroom “groove” in unity. 

• I'm still searching for a clear connection to this.  
• Vocabulary learning with hooks and call and response 
• This speaks to my Dayton students so much. I feel they are missing the light that was there 

to create something artistic and iconic as Dayton Funk artists did. They need this! I see how 
clearly the sense of belonging was in the community and Dayton desperately needs this 
back. The basic elements of Funk that LaFrae shared on the first day are exactly what good 
teaching and learning should do, and what builds belonging in any setting or community. 

• Call and response and finding the beat are excellent activities to help with writing poetry 
and developing classroom community. Both of these were part of our studies of funk. 

 
Return to Funk as Teaching Tool Summary 

Appendix D: Learning About Community 
How can learning about Dayton's contributions to funk music impact the way that 
students think about themselves and their community? 
 
• Learning about these contributions can engender pride in one's community and also pride in 

oneself. Seeing the Daytonian connection would allow local students to see themselves as 
being able to achieve just like the funk pioneers. 

• Learning about Dayton and sharing that with students help to build a sense of pride in 
where they are from. It's not just athletics in Dayton, it's a huge arts center! 

• I would imagine that from the average kid's perspective, Dayton is not that cool a place to 
be from. (The Wright Brothers were important, I guess, but not all that cool. :) By 
association, then, Dayton kids may not see themselves as all that cool. The cool kids they 
see in social media are not from Dayton, Ohio. BUT imagine finding out these very cool 
people, and this very cool music is such an essential part of Dayton history! Now I try to look 
at this from different perspectives (none of which I can legitimately claim as my own!) From 
the perspective of a black kid in Dayton Public Schools, this kind of knowledge could provide 
a real spark. Being connected to that kind of cool community might make it a little easier for 
Dayton kids to see themselves doing something big, doing something cool. From the 
perspective of the almost-all-white, often low-income kids in the rural public school where I 
teach, learning about funk music could be a window into a world they don't know much 
about. Most of my kids don't feel any connection with Dayton, even though it's just about 
20 minutes away, and many of them have little contact with kids who don't look like them. 
Funk music could be a window that gives them a connection to the city of Dayton's history 
and culture, which would be a good step toward broadening their idea of "community." 

• Showing success from Dayton natives and the rich history available here can help students 
build confidence in their own community.  
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• This will instill a sense of pride & confidence in students to learn about Dayton's 
contributions to funk music . 

• Strengthen pride in their communities and expand what they think is possible in themselves 
and their peers  

• Students should realize that people just like them can make positive changes and 
contributions.  

• Learning about funk can make a huge impact on how our students see themselves in the 
future. They can see Dayton history and see if they can make their dreams come true, they 
can also. 

• Students today don’t know much about Funk and that its origins take root right here in our 
hometown. Learning about our Funk heritage can give our students something to learn 
about our own community that influences popular music today.  

• Its empowering to know that the youth really can have tremendous influence and power. 
• It can give them an appreciation for the city they are from. They can find role models who 

can inspire them to pursue their musical talents. 
• Learning about Dayton's contributions to funk music ought to help build confidence and a 

sense of pride in our Dayton students. 
• It can provide them clear examples of people from their hometown that kept working at 

their dreams, and didn't stop until they were reached! Also, that any community is capable 
of making change happen! 

• It can give them pride in their hometown and give them an impetus to try something equally 
great and groundbreaking. 

• Pride is what comes to mind and how students can feel a sense of it when learning about 
how instrumental funk has been when contributing to the world! From my hometown to 
yours…❤ 

• I'm still searching for a clear connection to this.  
• The students can relate 
• It could give them a sense of ownership. So many Dayton students think there is nothing 

here or have a sense of shame with being from Dayton. These contributions could be eye 
opening for many. 

• Funk gives students in out area more to be proud of and enriches all of our respect for 
Dayton and its past and current residents. 

 
Return to Learning About Community Summary 

Appendix E: Role of Personal Narrative 
How does sharing personal narratives help a community to shape/understand its 
past and its future? 
 
• It helps to make connections between the past and present. Sometimes we aren't aware of 

the recent past history of areas we've lived in. And sadder yet, we often aren't aware of the 
personal narratives of our neighbors. Knowing both helps to build stronger communities. 

• As a non-native Daytonian, I was not thrilled to move here 30-some years ago. But over the 
years, as I learned the stories of ridiculous number of noteworthy Daytonians—Bing Davis, 
Erma Bombeck, Paul Laurence Dunbar, Marie Aull, John H. Patterson, Martin Sheen, 
Jeraldyne Blunden, to name a few—I started to feel a little differently toward the 
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community. Throw in the history of funk music, and this New Orleans girl starts to feel 
almost at home—and no longer determined to get the heck out of here. I think the 
narratives of these and many more Daytonians could potentially have the same effect on 
young people. And these young people might be inspired to stick around and help shape a 
better community going forward. 

• A community is built by the experiences of its people. By learning from our ancestors and 
building towards the future, we can shape the narrative of Dayton. 

• Sharing personal narratives helps a community to build a sense of belonging and pride and 
to come together to achieve common goals. 

• Personal narratives help people connect with the past and understand how things can 
change in positive (and sometimes negative) ways. The future is made by us.  

• Sharing personal narratives can make students understand the importance of their story and 
journey.  

• Sharing personal narratives in a safe space fosters diversity in our communities and allows 
us to share and understand our own pasts.  

• It is so important to listen and understand where people are coming from, to find common 
ground and establish empathy.  

• Individual stories provide unique insights into historical events (Like finding out how Zapp 
got their name), you get to hear a more inclusive understanding of their history which can 
help for a shared vision of the future. 

• Bonding plus the collaboration of working together helps. 
• It allows for people to truly connect to experiences people have lived.  
• It creates relationships and community between generations, and people of varied 

backgrounds. We find commonality and our shared humanity. 
• I'm still searching for a clear connection to this.  
• Learning about history in a personal way 
• It's storytelling, and by its very nature the stories of others shape who we are and what 

beliefs we hold about ourselves and others. 
• Stories help us all process the past, present, and future. We see what joys, fears, struggles, 

and successes we all have. These all help establish understanding, empathy, and shared 
commonalities. 

 
Return to Role of Personal Narrative Summary 

Appendix F: Learning History of Funk 
How can the history of funk music in Dayton be used to help students think 
differently about belonging and exclusion? 
 
• It can help by showing that artists who revolutionized music advocated for exclusion in their 

work. 
• I think my answers to questions 19 & 20 address this idea? 
• Showing students how something that was not mainstream became a mainstream music, 

how value was created from basement parties and garage bands, and how the community 
has helped shape the music scene at large can help them find their own community of 
belonging and how to conquer exclusion.  
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• Learning about the history of funk music in Dayton can be used to help students understand 
belonging and inclusion, pride and coming together to build community. 

• Funk is inclusive.  
• Dayton Funk music can help students embrace their differences and encourage each other 

to accomplish their goals. 
• It can give our students something to be proud of within our own community. So often our 

students are not proud of belonging to the Dayton community. History of Funk will allow 
them to learn about something created within our own community that continues to impact 
the music industry today.  

• The idea that, given an opportunity, young people can have great, lasting impact is an 
encouraging message to share.  

• The resilience of the artists in the face of adversity can be a powerful example of 
overcoming exclusion. Students can draw inspiration from these artists and learn how 
people from different backgrounds can work together to produce something amazing. 

• The history of funk music in Dayton is positive. This makes learning fun, giving students 
something to look forward to.  

• Funk music was something new. You don't have to conform to what has always been done. 
They didn't stop just because they weren't sure how the world would take FUNK music. 

• Funk created its own space and that took courage- to march to a different drum. Yes, 
students love to feel as if they belong, but I’d love to empower their resilience in the face of 
exclusion; MAKE YOUR OWN GROUP and bring others, like you, into your groove. Build 
community but don’t forget how it feels to be excluded so the cycle doesn’t continue. 

• I'm still searching for a clear connection to this.  
• This music is right at their doorstep. Students can relate and find a relative or friend who 

was directly affected by Funk 
• It can show them what once was and what could be again. 
• Funk music and its history showcases how music and its creation can be inclusive and 

exciting. Also, there are so many elements in funk music that need talented people in 
multiple areas to make projects, like a funk album, successful. This can be used to show how 
everyone can support a project or assignment just by sharing their talents. 

 
Return to Learning History of Funk Summary 

Appendix G: Using Institute Learning in the Classroom 
Please describe ways that you envision using knowledge gained in the institute in 
your classroom. 
 
• I plan to use institute activities in my classroom lesson planning. In particular, 

analyzing/creating of album covers/playlists. 
• I am going to allow my band classes to create unique names for their class. We are also 

going to explore funk music and hopefully be able to play in a concert. I really want to bring 
the Funk mobile here to the MS! 

• I would like to do a soul train line as an icebreaker or brain break.  
• For one thing, I'll add more funk music to the soundtrack of my classroom—as the kids 

enter, during free time, etc. I have three students who are very interested in music, and who 
spent a good amount of independent time last year working on some challenging percussion 
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pieces. This year I hope to engage them in some funk-related learning/practice. I'm not sure 
what that will look like; I'll chat with them at the beginning of the school year to see what 
they already know, if anything, and to figure out what they might do going forward. I'll 
further address this question in my response to the following question. 

• I envision being more comfortable with "leaving room for the funk" - I need to let go a little 
to give students space for creativity.  

• Our school (Butler Tech School of the Arts) is planning to bring the projects to our students 
during the first week of school to build community. 

• Referencing how you d people can make a difference with their talent and skills when they 
put effort and soul into their work  

• I imagine using beats and grooves to help students build a sense of community and allow 
themselves to try new things.  

• Use restorative practices, music therapy, and embracing students story 
• I will support the BT teachers with implementation, particularly during the launch week, 

starting tomorrow. 
• I will introduce my students to funk music and how it originated in Dayton. We will listen 

and learn about funk music in my ELA classroom. 
• more collaborative and small group activities where students are creating 
• Building norms and culture in our school.  
• Collaboration, storytelling, pride in community are aspects that I plan to incorporate in my 

classroom. 
• Perhaps having the four groups. Perhaps having students create an album cover for a 

character? 
• History, Writing Hooks 
• The poetry/story circle activity for sure. The music itself for feeling joy. The creation of 

learning vocab or concepts to a funky beat. The funk fundamentals. The album concept as 
an icebreaker/community building activity. selecting music to set a story theme to. And my 
lesson plan that will focus on expression of identity with funk song lyrics. 

• I love the idea of using funk elements all year to spice up or enliven existing lessons. 
 
 
Please briefly explain the lesson(s) or unit(s) you are drafting or enhancing. 
 
• I will create a lesson plan that will either analyze, create album covers, or create playlists for 

a historical figure. 
• I'm going to introduce rhythm reading through funk music fundamentals. 
• Since I Was only at the institute on Monday, I am not sure I gathered enough information 

for creating an effective lesson, however, since I am teaching a communications class, I can 
incorporate how we communicate through music, including Funk! 

• At this point, I haven't settled on anything, but these are some ideas I'm tossing around: 1. 
For several years, my 8th-grade classes have done a lot of writing, and a lot of 
introspection—inspired largely by the Muse Machine/Ping Chong summer institute of 
2016(?). We usually begin with “I am from” poems, and some of the kids use BandLab to 
record their poems, accompanied by simple beats. I’m thinking about following this year 
with a unit on funk music, in which the kids adapt ideas from there I am from poems into a 
simple funk song. Then compare/contrast; talk about mood, tone, etc., in different media. 2. 
Quite a few years ago, I taught a unit on Dayton history. As part of the unit, each student 
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completed a research project about a famous Daytonian of their choice. At the end of the 
unit, we visited Woodland Cemetery, including the graves of some of the people about 
whom kids had done their projects. I may revive this unit but make an effort to incorporate 
the history of funk music and include some fund musicians among the students’ choices for 
independent projects. Both of these ideas are still fuzzy at this point, and they may or may 
not become a reality. I’ll know more in the coming weeks, as I try to figure out and firm up 
my schedule for the semester!  

• I plan to have students create their album covers on the front of their writing journals to 
create ownership and pride of their work; I am hoping to use a funky beat to practice 
vocabulary call/response 

• My specific lesson is the Album Cover. 
• Electoral college meets battle of the bands and civic engagement projects with art 
• Restorative circle on listening to a song and having students describe how they feel. 
• Using framing about grass roots movement eliciting change and bringing about new ideas in 

any number of areas. Creating social conscience and community empowerment through the 
ideas of young people. 

• I am creating a lesson for a novel that we read at the beginning of the year in which we will 
use the song lyrics/poetry writing from Mama O.  

• One Social Studies lesson plan I'm working on focuses on History. Modeling your small group 
interactions, I can instruct four (4) groups of students to work on researching DCDC, Zapp & 
Roger, Lakeside or another Dayton artist. I plan to work with families which I will ask to 
research with my students, then bring their findings to our classroom, and share! 

• We are creating bands for our school. These bands will consist of people from all different 
programs and grades. This will allow for growth  

• I work with a Gen Ed teacher and collaborate on lessons with her. I'm hoping we can 
incorporate Funk as an extension of our study of the Harlem Renaissance, and draw some 
comparisons between the two movements, such as the long-lasting impact the movements 
had on the culture of our country. 

• Social Studies—History of Funk and universal connections ELA—Poetry, Research, Story 
writing 

• Still working on it.  
• Relating funk artists to other popular artists, doing a Soul Train line, writing hooks that 

relate to life experiences  
• In addition to responses in 24, I am looking for ways to add the sense of belonging to a 

community into a multi genre unit that I want to change up to be community based on 
Dayton aspects. I plan to use funk as a model for that. 

• I want to use rhythm and the online beat tools to help students write poetry. 
 
Return to Using Institute Learning in the Classroom Summary 

Appendix H: Focus Group Responses 
Muse Machine Focus Group, November 19, 2024 
 
Participants = 5 
 



 
 

41 

1. How confident do you feel in applying your learning from the 2024 Summer 
Institute in your classroom and why? 

 
• I would say I feel really confident being able to apply my learning from the Summer 

Institute in my classrooms. I really value the ability to sit and spend time developing 
what I want to try to use in my classrooms, right when we’re learning it or right 
when we’re using it. Because that really makes it a very relative and productive 
note-taking session. I actually still have my notes on my desk. I haven’t been able to 
use them in my class yet because where I want to fit it in hasn’t happened yet, but I 
still have all the notes. I was rereading them when I got the questions from Emily 
and my notes from the summer just jogged my memory. I was able to go back and 
kind of already reestablish what I wanted to do and be able to use it when that topic 
arises. So, I do feel very confident because I have the notes, because we’re given the 
time, and because the information is laid out on my notes so that I can follow them 
again. 

• Yeah, I definitely agree. I think having the work time and the time to work with peers 
and get feedback is really powerful. And I think that sometimes I’m even taking away 
or reaching out later to people about what they’ve been doing. And so that’s helpful. 

• I’m confident because my kids are confident. They love being engaged with creative 
ideas. It’s one way we can actually add some creativity to the standards. 

 
2. In what ways could your experience with this learning be deepened? 
 
• Can you find us more time? We need time. 
• We’ve done some experimenting with working with people in our different 

disciplines. So, all of like the English teachers will get together, all the science 
teachers will get together. And that’s been helpful in the past. 

• I was kind of curious if possibly in the future, depending on the different artists that 
are coming, if they have maybe something that’s specifically designed for ELA, or 
they have something specifically designed for math, or they have something 
specifically designed for science, regardless of grade band. But maybe something 
more specific to kind of start with then that might instigate a little bit more 
conversation and collaboration between the teachers, since when we get together 
and we share our ideas, it’s really awesome. And we’ve done that multiple times and 
it is super productive and super exciting. But I was thinking like if a group came in 
and they had this specific kind of—hey, we’re all going to use like vocabulary as a 
way of incorporating our lesson or one of the lessons we’re doing for this week, how 
could each grade band then kind of tackle that? And then that might give us a way 
of—not cross-curricularly but like through the grade bands—be able to say, oh, well, 
if I do this in the ninth grade, I could actually even share some of this with my 
seventh and eighth grade teachers, which would then kind of spread out our Muse 
Machine across our schools. As well as transported around different schools 
themselves, as well. I just thought that might be a way of incorporating more of our 
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own teachers in our building with some of them using machine lessons if they’re not 
able to join us at the Institute. 

• I think when we were given access to the names of resources or the sites, the 
websites, the books, the article links, and it’s already there, we can use it readily and 
then also share that information with our colleagues. That’s already kind of been 
mentioned. How do we get other people on board? How do we not only deepen our 
understanding but their knowledge of what we’re doing and how it’s linked to the 
classroom and things of that nature. So, I know, I feel like Muse does a good job with 
that for the Summer Institute and also with the in-school performances where we 
can go online and find the connections and basically show evidence curricularly that 
we’re not just having fun, even though I’m all for that. But it’s evidence that what 
we’re doing matters to test scores, to test it material subjects, that we have 
materials to support the classroom teacher—which we all are, but some of us have 
an easier way if we’re like in a theater or drama or language arts arena. When we’re 
in other areas, we’re also showing the cross-curricular connections of how it relates 
to everything. 

 
3. In what ways could Muse strengthen the connection between Institute content 

and your curricula? 
 
• I’ve appreciated the binders digitally and in paper form of different hyperlinks to 

resources, the listing of books, units, articles. In particular, when we’ve even 
partnered up and had people from the Dayton Metro Library with the books on 
hand. I’ve taken some of those back to my classrooms and checked them out 
immediately. I can’t remember what the theme was on this particular institute but 
one that was curated, I feel, around the suffragette movement. I took a whole bunch 
of those books and that was a nice little tie into history. I know we’re heavy in the 
arts and language arts. But I was like, oh, yes, yes, yes. This is me. This is calling my 
name. This is my curriculum. So, anything that is already a pre-curated list of 
resources is a big, big star for me. 

• Yeah, I think‚ one of the things that we have found powerful is when there are local 
artists that are connections that we can reach out to. Deron came and helped us 
kind of launch what we did off of this summer. And so that’s where we’re working 
with artists that we can have ongoing relationships with. I think that that’s really 
powerful because sometimes the kind of initial investment and then to be able to 
you know touch base again or have them involved in something else or do another 
show. You know, something another touch point has been really, really powerful for 
us. 

• I’ll add a little bit. I just wanted to second everything that I heard already. And I 
agree that having more resources provided to us is good, but also, I know, I can’t 
remember if it was this specific institute or because it’s been a couple times now. 
Where they give us a lot of the things and like all these extra articles and stuff, but 
then they didn’t refer to them in the binder. So, I think that there needs to be a little 
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bit more of a balance. And if we could be provided, like use those resources in what 
we’re doing or have them directly connected or referred to during the learning 
would be good. I have a math background and so anything that would be like Robin 
was mentioning with historical, but also if it could have data in it would be really 
helpful for me. When we did there were a couple ones like that this year, that was 
really helpful. 

• And I’ve had those in years past. But as we were kind of saying, the more that we 
can provide, you guys can provide as far as on the topic for the Institute is helpful 
because then we can try to connect our standards and our content to that, where 
we don’t have to necessarily go and find a new resource. And so, I think that that 
would just be helpful as well. And like Liz was saying then, when we were trying to 
do the scope and sequence between the grade bands and that can be really helpful 
too, especially I’ve had a couple times where I’ve been fortunate enough with 
summer institute to take one lesson and incorporate it into both of my content 
areas in different math classes. And so that’s helpful for that too. 

• One more suggestion on this particular question is to also have obvious connections 
to the literature and arts curriculum areas. Those are the ones that are the hardest 
to make the connection at times. I know that you can’t make everything about 
science, math. And although history is a little bit easier, I’m going to acknowledge 
that. But if we could make an outward effort to connect those less obvious curricular 
connections, I think that would help people like Corinne and myself greatly. 

 
4. Are you noticing any evidence of student learning? Do you have any 

documentation of that learning that you could share with us? 
 
• I would say I don’t necessarily have full evidence of student learning, as in test 

scores or things like that, because I haven’t really done the lesson I wrote, but the 
collaborative atmosphere that we have at summer institute, especially last summer, 
I have tried to incorporate from day one in my classroom where we get out of our 
chairs more. We’re trying to walk around the room more. We’re trying to use more 
music and different areas like that, just trying to create a more interactive 
atmosphere because I’ve enjoyed that so much. And I realized that I wasn’t 
necessarily homing in on that for my students. And I’ve noticed that their confidence 
is higher. I’ve noticed my attendance is a bit better. Students have even mentioned 
that my classes are going fast, which I like. That’s a great compliment because it 
means we’re staying busy, and they’re interested in what we’re doing. 

• I feel like that those are real positives in my classroom. It’s like I said, it’s not a test 
score, but it’s definitely a different vibe in the room. And it’s really awesome. 

• Observing. Observing everybody. We did the breakouts that gave me more 
confidence to address my students, to break out on their own, and then I would 
keep my mouth shut and observe and just support when they needed a little push. I 
don’t really have the scores; however, the engagement is 300% I didn’t have a 
specific funk-themed lesson, but I do utilize educational songs of all genres. 
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Schoolhouse Rock made that kind of easy for me, but there are other modern new 
songs that explain historical concepts and government civics concepts. And then 
Hamilton just made it even easier, which is literally my part of the timeline. So, I 
have an assignment where I give maybe two or three different songs that deal with 
whatever historical concept we’re talking about, and the students have to explain 
what the lyric means. And then add a picture to it. 

• It’s all digital. When I started doing this years ago, they’d have to mean me, draw 
something like a stick figure, but‚ I feel like with the music. Plus a visual because it’s 
a video that aids in the learning. So, you’re seeing it, you’re hearing it, and you’re 
typing it, writing it. So, I don’t know that I can prove that this increases quiz and test 
scores. But I feel like based on a formative understanding that they understand the 
historical content that’s in the song lyrics. So, I do love using music. I also use that. I 
guess this can lead into the next question. 

 
5. How have you applied learnings from the Institute to foster belonging in your 

classroom/school/community? 
 
• As my warm up bell-ringer almost type activity, I do something called a shout out 

where, right now we’re talking about people in the Rock and Roll Hall of Fame. And I 
pull up their biography, either from that type of website or biography.com or 
history.com or wherever it is. show them what people have said about them, show 
them artifacts. Show them a performance clip And then we go into the rest of our 
day;. [it] takes five, six minutes, but you should have seen those kids singing. When I 
shouted out Dolly Parton the other day and then by the time we get to the end of 
the day, can you play nine to five? Oh, yes, we can. Oh, yes, we can. And then 
another kid. Is that her hair? What’s she doing? I said, well, this is what she looked 
like when she was a girl in the 70s. That was how people did stuff. This is what she 
looks like today. I showed her 2022 performance at a Dallas Cowboys game. And 
they’re like, oh, how old is she again? I said she was 76 when she was rocking this 
cheerleader outfit. Two years ago. So, acceptance, you know, just enjoyment kids of 
all stripes. 

• We did Ozzy Osbourne as well. He was in the 2024 inductee class, and they are just 
delighted beyond belief. There’s something for everybody in music. I know Ms. 
[teacher’s name] at Butler Tech has something to share about community because I 
was watching the videos at the last club advisor meeting and what they did at their 
school, school wide, is to be congratulated, praised. So, I think you need to go next, 
sis. 

• Yeah, I’m happy to do that. Of course, we’re fortunate that six of our teachers were 
able to attend. and that has kind of been my dream all along to have that happen. 
And so, it just was really powerful and then to be able to have them just decide to 
apply their learning and change the way we launch school for all of our students, we 
have just over 200 students, and they literally got together and designed around our 
learnings through the institute with funk to change the way we do our community 
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building, change the way we onboard students because we get 100 new students 
every year. So, juniors come in. And so, we just intentionally can part our principle 
was open to us changing things at the last moment, which we are super appreciative 
of his support and We have seen, so Emily has the survey results. There’s a really 
extensive survey. The kids were very thoughtful in their responses and then I used 
chat to summarize because we had 200 responses for like 40 questions, so It gave us 
the trends and the recommendations that it pulled from the kids. One of the things 
that I think probably I experienced at an earlier institute when we worked with 
opera way out of my comfort zone, like way out of my comfort zone and that being 
way out of your comfort zone is actually, you know, the place where you grow 
probably the most. And so that was my opportunity to connect and really appreciate 
the other educators there. And that’s what happened with the way we launched 
school this year is we mixed Because we have kids coming from 13 different high 
schools the juniors generally don’t know anyone or very few people. And so, we mix 
junior seniors, we mixed all the pathways. In the past, there’s been a lot of 
divisiveness between the pathways. between vocals and instrumentals like they 
fight over what music gets performed, even though they have to perform together. 
They want to control that, and they don’t communicate very well and the visual 
artists tend to be much more introverted, and I think they felt very separate. 
Because of the launch, students, teachers, administrators, guests from central office 
in the district see a difference in the school community. We feel it, the kids speak to 
it. You go in the lunch area, and they are sitting in their bands because they’ve 
continued to, that’s their feedback group. for their showcases, it’s their feedback 
group for they’re working on portfolios. So they go back to that band that we 
formed at the beginning of the year and I just heard Monday, a visual art kid tell an 
instrumental kid. Let me help you with the way your portfolio looks. I can help you 
zhuzh it was what she said. And she’s a really shy young lady and the fact that she 
offered this and the instrumental they’re just not kids you’d ever see together very 
rocker long hair, and the other girls like very emo and introverted. And so, it is just 
Been a game changer for us, and our intention is next year we won’t use funk. We’ll 
alternate funk with something else, we’ve talked about using world music and giving 
each band a country. And then they research the music, the movement the art of 
that country, and then they represent that. 

• I think it’s changed the way we do school. And it’s really exciting and it was super 
cool to have our superintendent in the building and turn to me and go. What’s going 
on? Like this is a different space. He said, it’s just, I just walked in this morning And 
the kids were all around the piano in the entry and they were practicing Christmas 
carols. And we just had a dance show and There were some vocal performances and 
one of the vocal performances was a visual arts kid. who we found out could sing 
because of the launch of school and these bands like He’d never sung before. And 
he’s like, being the lead singer in some of these songs because kids discovered this in 
him and encouraged him and allowed him to take that risk. So that’s a lot, but I just 
really am super grateful for a really profound experience for my teachers. 
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• Oh, and I think it’s influenced test scores, which you will see in the survey. I mean, 
not the test scores in the survey, but kids speaking to like their comfort level. So the 
social studies teacher did a whole piece on the Electoral college And that we use 
that frame for the voting on the different aspects of the bands. 

• So like their band name was, like, “Maryland.” And so, as the voting went for those, 
they got the electoral votes from that state. for the overall win. So, they were all 
related to that. So, they’re learning around that piece and that’s not the only one 
there were writing pieces. 

• Like the other thing as a coach when I went in the classrooms four days after school 
started. And I saw kids diving into the work. And I have not seen that. Like that, and I 
work in two buildings, and I didn’t see that in the other building like it made these 
kids ready. The pressure that they felt with the time constraint, and we felt that 
right as we were building and trying to get our performances ready and figure out 
our date, like we felt that pressure. And I think that helped the kids dive into the 
work. They’re like, we’re ready Because they had experienced that together And so I 
saw us getting into the curriculum deeper and faster. 

• I was just going to say I would love to get that word out more to more districts and 
everything. I think that we have some similar things in place already in our school, 
but they’ve been the same every year. The kids like know about them and they 
aren’t changed very much. And so just to do some of that community building in a 
different way and tap into this creative side can be, so obviously we can see that it’s 
amazing through Heather’s example. And also, in a career of tech building, like that 
is so cool. And with upperclassmen like That is really powerful coming from a 
standard high school Where it’s so drill and kill and everything. Personally, 
unfortunately, I just haven’t made the time for all of this like that. that I want to. But 
I think that just getting out where that word and especially to more traditional 
districts like you can see that and we have that physical evidence, and we have that 
proof. So, I would just love for Muse Machine to help us help our districts with that 
too and I think it’s powerful coming from them and coming from other districts too, 
not just from the 

• I was going to say that this past summer institute was an easy way to talk about 
building community with the subject of the funk. We had some—I mean the 
community building began with us working in our groups and creating our 
performance pieces, which we do each institute. But ust hearing from and I think it’s 
already been said. our local people who were, you know, Dayton area local, not all 
but you know. it just gave it a little extra flavor this time around to hear people give 
us historical lessons about the changing of the city itself and its surrounding suburbs. 
And what life was like going to school there back in the day and the evolution of 
these groups that are famous the world around and how they are like from here This 
was a little bit different. In the past, we’ve talked about artists who have 
connections to New York City. And this, that, and the other but that it was our 
particular musical creation to the world, funk. 
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• I take great pride in that I have connections to Detroit and Motown. That’s where 
my family is from. And then when we moved here and I’m like, oh, this music by 
Roger and Zapp is from, they’re from here? 

• So, the fact that we have people who are like the next generation, we were talking 
about what Deron Bell and him partnering with Butler Tech. Those resources are just 
so huge. The fact that they would partner with us and still offer to partner with us to 
do the same thing at our buildings. I just didn’t think of it. So, kudos again. I just love 
it. The funk is one of my favorite genres, so that’s my bias there. But we took, at 
least I did, an extra degree of pride in talking about something that was homegrown. 

• I really value the fact that I get to share this with colleagues when they’re able to 
come. I mean, at the most, I think I’ve had two teachers in my building join me on 
the institutes, but it’s something we look forward to. Jackie and I look forward to 
coming every year. Not only do we look at coming together to get The experience of 
going to the Institute, but it also just gives our teachers, like it gives us the chance to 
travel and talk to each other because we normally don’t get to see each other during 
the day, even at a small school, we just don’t get the chance to socialize and to 
socialize and learn together creates friendships, it creates long lasting relationships 
that you need. And as teachers, no matter the grade band, no matter what subject 
you teach, it’s just really, really important, I think, to have a group of teachers that 
you can always talk to just about anything and everything and learn and take risks 
together because it just makes us better humans. 

• Well, I think just to kind of follow up with what Liz said and what I shared. I think 
there’s extreme value in getting more teachers from the same school in the space so 
they can be inspired together and collaborate together and you know, if there’s a 
way to do that a way to incentivize it a way to incentivize it No. ahead of time like 
we were asking about somebody mentioned framing of connections like there’s 
great math connections that are already built or resources here or because then 
maybe we could recruit teachers to join, you know, like Corinne from a traditional 
school, you know, if she had something that she could go to admins, go to her staff 
meeting and say, “Listen, I have this opportunity. I love it. I’d love to share it with 
you. This is what the subject matter is going to be. There are specific connections to 
these curriculums I would love to have you join me.” Any kind of tool like that I think 
is powerful and super helpful. And so, you know, just you know, I have no idea 
what’s coming this summer. So, you know, but just in my head, another organization 
that I have been deeply involved with as an educator as a Center for Holocaust and 
Humanity Education. 

• And I have had instances where I have been able to go to teachers and say, you 
know, there is–they have a summer institute too and this this one is leaning around 
art in the Holocaust, and I was able to get several teachers to join and go and attend 
and it was career changing To be able to do that and to, you know, it’s great to 
connect with new people But it can be incredibly impactful and powerful and 
powerful and powerful and powerful and powerful and powerful to do it with 
people that you can work with to build experiences for students together, because 
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sometimes You’re all by yourself. A lot of these muse advisors are on an island in the 
middle of a school and it’s a lot of work to do the stuff. And so, I think it would be 
just anything we can do to support creating a school community around Muse for 
these teachers would be awesome. 

• Also, too, I don’t know if it would be helpful, but teachers that have done summer 
institutes, could they be tapped as resources to possibly do some of this helpful pre-
planning to kind of help ease some of the other types of things if they wanted to add 
more things, could they tap us as resources to either do more of these types of 
meetings or meet before summer institutes to kind of help in any way that we can, 
because we’ve done the summer institutes before? I would be happy to help out in 
any way they would need if that would help in any sort of you know fashion to be 
able to either do recruiting or to do planning on subject matters or try to like help 
the artist generate ideas about how they could target different things to kind of help 
the teachers have those kind of specific areas to look at during summer institute. 

• Just to add on to that, I agree with that and with the standards and everything. I 
mean, we know our standards so they can look them up and they’ve done that 
before. But sometimes they’ll look up like the national standards instead of Ohio 
standards, which are mostly the same, but they’re not and then we like we’re like, 
okay, we appreciate that you tried that, but we have to do it again. So if they tapped 
some of us. I think that’s been solved, but I just know that that was a problem in the 
past. 

• Well, Corinne did mention Ohio standards, and that is different than Arizona and 
everybody else, but also the OCALI [Ohio Center for Autism and Low Incidence], the 
social-emotional learning, the behavior. This has been so beneficial to my building. 
The other day, Deron Bell walked in. Even the teachers stopped, but they were doing 
like, hi, Mr. Bell. Deron Bell’s in the building. It was like‚ It was just refreshing. So 
never forget the social emotional learning. And some of the ones that ran up to him 
were behavior kids. And it gets them engaged too. And then they’re like, I’ll do 
whatever he’s involved with. I’m like, really? So now I’ve got two new piano students 
that I meet with after school that were on the behavior list. 

• I just wanted to add I—you know, I create a lot of PDs. I give a lot of PDs. Travel 
around the country doing it for educators. And I’ve experienced a lot, and Muse has 
been by far consistently the highest quality, the most thoughtful the most useful 
connecting us to the right people all you know all of the pieces are there and even 
with the you know doing the lessons in follow-up and the share out there’s 
additional learning that comes after because we’re learning from our peers. And I 
just feel like I set you guys up as the high bar. Just super appreciative to be a part of 
it. 

• [Several participants raises their hands.] 
• We were just, I was just applauding. 
• That was my applause. 
[Much nodding of heads] 
Return to Focus Group heading 
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Scaffolding 
A process of support for ensuring the efficacy of learning. In the 2024 Institute, scaffolding took 
place before, during, and after the four days of workshops. 

“In education, scaffolding refers to a variety of instructional techniques used to move students 
progressively toward stronger understanding and, ultimately, greater independence in the 
learning process.” 

—The Glossary of Education Reform 

 

 

Before the Institute 
Muse employs a continuous series of communications to help participants prepare for their 
learning. These include detailed summer institute announcements (following pages). 
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Institute Marketing 

Invitation Postcard 

 

Additional follow-up reminders continued in the weeks leading up to the institute. See 
examples below and on the following pages. 
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April 2024 Muse Minute: Summer Institute 2024 Preview Workshop Invitation 
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May 2024 Muse Minute: Summer Institute 2024 Preview Workshop Reminder #1 
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June 2024: Summer Institute 2024  Registration Reminder 
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October 2024 Muse for Educators: Club Advisor Meeting Invitation 
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Preparing for the Institute 
Muse supported extensive ongoing planning with institute presenters, including continual 
online meetings from October through July. 

Planning Document 
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Pre-Institute Preparation 

Participants were asked to read an introductory essay that establishes a preliminary 
understanding of funk music and some of the animating themes that drive the summer 
institute. 

They were also asked to listen to a curated list of Dayton funk songs and reflect on their initial 
personal and aesthetic responses. This playlist became the soundtrack for the week. 

(WYSO) Boogie Nights: A 
History of Funk in Dayton 

 

 

(YouTube) LaFrae’s Funky 
Mixtape 

 

https://www.wyso.org/arts-culture/2012-07-31/boogie-nights-a-history-of-funk-in-dayton
https://www.wyso.org/arts-culture/2012-07-31/boogie-nights-a-history-of-funk-in-dayton
https://www.youtube.com/playlist?list=PLk6pIHeCwfEFVTeKG5ZLIIy5qFNg-RpLX
https://www.youtube.com/playlist?list=PLk6pIHeCwfEFVTeKG5ZLIIy5qFNg-RpLX
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During the Institute 
A variety of tools provided support and scaffolding for learning. 

The Institute Binder 
The binder served as a complete guide to the four days of workshops. 

 

 

Additional primary and secondary sources became part of the creative process, including 
personal testimonials from funk artists, media articles, vintage funk albums, essays on the Soul 
Train, Dayton’s funk history, music integration, social action, and Afrofuturism. 
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Learning Standards Documents 

An Ohio Learning Standards map was prepared for participants to help ensure alignment of 
lessons with the Standards. 
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Understanding by Design Primer 

Understanding by Design (UbD), a model developed by Grant Wiggins and Jay McTighe, anchors 
lessons in enduring understandings and essential questions and emphasizes authentic 
assessment techniques. Muse uses UbD for all lesson planning in the summer institute. 
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Teaching Artist Workshop Plans 

 

Muse Machine’s Lesson Plan Template 
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The Muse Machine Experiential Learning Guide 
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Afternoon Reflections Sessions 
Daily reflections sessions invited participants to share ideas on their learning in progress. The 
sessions were audio recorded and transcribed. 
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The core of the Institute 
was a suite of well-
crafted, meaningful 

learning experiences led 
by world-class arts 

educators. 
 
 
 
 
 
 

Interactive sessions 
carefully modeled 
targeted learning 

objectives and engaged 
learners. 

 

 

 

 

 

 

These sessions tapped multiple 
learning modalities… 
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…and involved participants in 
meaningful work, both 

individually and in groups. 

 

 

 

 

 

 

 

Participants assimilated new 
knowledge and skills, including 

higher-level thinking and 
essential understandings that 

they could transfer to their 
classrooms. 
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Evaluating the Institute 
Evaluation of the institute was guided by a comprehensive plan (the Evaluation Matrix), and 
implemented via several tools, including the Documentation Guide, the Daily Check-in, the 
Post-Institute Survey, and a focus group of participants. 

The Daily Check-In, a formative evaluation tool 
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Summer Institute Documentation Guide  
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Get in the Groove! Foundations for a Funky Classroom 
Evaluation Matrix 

Component  Key Questions/Outcomes Data Sources  Personnel/Timeline 

Formative 
Evaluation  

• Is the program implemented substantially as planned? 
• Are participants satisfied with their experiences?  

  

• Observation, video 
documentation  

• Review of session 
plans, records, logs 

• Survey  

• Evaluator observes SI and 
monitors implementation 
based on data from Muse 

• Evaluator designs survey; 
Muse administers 

Short-Term 
Outcomes 

• Summer Institute participants will understand the musical building blocks of funk, 
i.e., an emphasis on rhythm, narrative and the groove. 

• Participants will understand the social, political and economic variables that led to 
the Dayton funk scene of the 1960s and 1970s. 

• Participants will come away with the concept of funk as a “future forward” art form 
that can inspire young people to envision their own futures. 

• Participants will be able to draw inspiration from the Dayton funk canon as a 
songwriting and poetry writing tool. 

• Participants will understand how Dayton funk artists’ technological innovations 
created new sounds that inspire musicians today. 

• Participants will learn how to use simple music sampling and beat making tools to 
create music in their own classrooms. 

• Observation 
• Video documentation 
• Participant reflections 

and journals 
• Analysis of curricula 

and lesson plans 

• Evaluator designs 
instruments for data 
collection 

• Muse staff and artists 
collect data, including 
lesson plans 

• Evaluator analyzes 

 

Intermediate 
Outcomes 

 

• Children, youth and/or adults demonstrate skills and deepen their knowledge and/or 
understanding of the arts 

• State and local entities, along with the broader community, demonstrate a 
commitment to increasing access to arts learning for children, youth or adults 

• The nature of teaching and learning in the arts is better understood through credible 
research and scholarship 

• Teachers infuse SI content into their lessons and teaching. 
• Students meet relevant Ohio Department of Education (ODE) and Common Core 

Standards in English Language Arts (ELA), literacy, history, social and cultural 
studies and music. 

• Analysis of curricula 
and lesson plans 

• Participant reflections 
and journals 

• Student assessment 
data 

• Evaluator designs 
instruments for data 
collection 

• Muse staff collect data/ 
lesson plans 

• Evaluator analyzes 
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Post-Institute Survey 
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Following the Institute 
Muse staff and artists provide onsite, in-classroom support for learning. This support 
includes: 

• Conducting observations of classroom sessions. 
• Providing ongoing support to teachers in lesson planning and implementation 

and collecting student work samples that provide powerful evidence of student 
learning. 

Documentation & Assessment Workshop: Sept. 9, 2024 
Curriculum consultant Becky Davis led a workshop for the eight institute participants 
who registered to earn graduate credit for implementing an institute-inspired lesson 
plan. The workshop covered Understanding by Design principles and the importance of 
embedding documentation into the lesson. 

Curriculum Workshop: October 17, 2024 
Teaching artists were invited back to Dayton to facilitate the presentation and feedback 
on three lesson plans that institute participants elected to share with their peers. 

 

 



xxiii 

As in the preceding year, lesson plans were presented by participants at the October 
curriculum workshop (see examples, below). They received structured feedback from 
the teaching artists as well as their educator peers (see the Wow and Wonder Protocol, 
next page). 

Two individual lessons and one school-wide project involving five teachers were 
presented by participants at the October curriculum workshop. 

Curriculum Workshop Presentations: Sample Images 
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Wow and Wonder Protocol 

 

Lesson Plans 
As recommended in previous evaluations, Muse has continued working with 
participants to increase the number and variety of lesson plans in 2024. This effort 
includes an enhanced focus on developing effective assessment tools aligned with 
institute content and Ohio Content Standards. Eight lessons were implemented and 
observed by curriculum consultant Becky Davis for graduate credit earned through the 
University of Dayton. 

Additionally, three lessons were judged to be exemplary and were published on Muse 
Machine’s website. 

• Electoral College Meets Battle of the Bands by Valerie Folz, Butler Tech SOA 
• Funky Album Covers: Exploring Identity in Starfish by Cherie Frantz, Northmont 

Middle School 
• Writing Journal Album Covers by Brittany Spitnale, David H. Ponitz CTC 

https://musemachine.com/lesson_plans/
https://musemachine.com/lesson_plans/
https://musemachine.com/lesson_plans/
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Student Artifact Excerpts 

 



xxvi 

 


	2024 Summer Institute Evaluation Report.pdf
	Muse Machine
	The Institute
	About Funk, Dayton and Schools
	Organizational Bios

	Overview of the Institute
	Institute Learning Goals
	Guiding/Essential Questions
	Daily Learning Goals & Outcomes
	Curriculum Connections

	Evaluating the Institute
	Planning and Implementation
	Results
	1. Satisfaction
	Impact

	2. Professional Learning
	Ratings of Specific Days and Sessions

	3. Applications and Impact
	Funk as a Teaching Tool
	Learning About Community
	Personal Narrative and Community
	The History of Funk, Belonging and Exclusion
	Using Institute Learning in the Classroom
	Lesson Planning
	Lesson Plans

	4. Additional Data Sources
	Daily Check-in Forms
	Afternoon Reflections
	Focus Group


	Conclusions
	Recommendations
	Participant Demographics
	Appendices
	Appendix A: Artist Bios
	Appendix B: Setting and Logistics
	Appendix C: Funk as Teaching Tool
	Appendix D: Learning About Community
	Appendix E: Role of Personal Narrative
	Appendix F: Learning History of Funk
	Appendix G: Using Institute Learning in the Classroom
	Appendix H: Focus Group Responses


	2024 Summer Institute Report Documentation.pdf
	Scaffolding
	Before the Institute
	Institute Marketing
	Invitation Postcard
	April 2024 Muse Minute: Summer Institute 2024 Preview Workshop Invitation
	May 2024 Muse Minute: Summer Institute 2024 Preview Workshop Reminder #1
	June 2024: Summer Institute 2024  Registration Reminder
	October 2024 Muse for Educators: Club Advisor Meeting Invitation

	Preparing for the Institute
	Planning Document
	Pre-Institute Preparation


	During the Institute
	The Institute Binder
	Learning Standards Documents
	Understanding by Design Primer
	Teaching Artist Workshop Plans
	Muse Machine’s Lesson Plan Template
	The Muse Machine Experiential Learning Guide

	Afternoon Reflections Sessions

	Evaluating the Institute
	The Daily Check-In, a formative evaluation tool
	Summer Institute Documentation Guide
	Evaluation Matrix
	Post-Institute Survey

	Following the Institute
	Documentation & Assessment Workshop: Sept. 9, 2024
	Curriculum Workshop: October 17, 2024
	Curriculum Workshop Presentations: Sample Images
	Wow and Wonder Protocol

	Lesson Plans
	Student Artifact Excerpts






